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	What were the deliverables of your project?
The original outcomes of this project were to:
· keep the Aboriginal LSB programs apprised of the focus of the Project Work Team and ensure that they have the opportunity to provide input to their ONLC’s representative specific to the ongoing work of the team

· develop a list of the core Essential Skills in common across the five key transition paths based on the nine HRSDC Essential Skills

· work with a focus group of Aboriginal LBS practitioners to suggest possible methods to create a format for representing the core Essential Skills according to the five transition paths in a way that is useful for practitioners in Native LBS programs

· provide the Aboriginal LBS programs with an update on the nine Essential Skills as well as information on the 500-point Essential Skills scale and the five main transition paths they will be working within

· survey all Aboriginal LBS programs to validate, or where necessary modify, the original list of core Essential Skills developed by the Project Work Team

· work with Aboriginal LBS practitioners to determine the best assessment approach and the most culturally appropriate assessment tools to measure skill gains in reading text, document use and numeracy in the new Adult Literacy Curriculum, identifying gains on the 500-point Essential skills scale in a valid and reliable way

· begin to compile a list of existing Essential Skills materials in the Native stream for review in Phase 2 of the Adult Literacy Curriculum development process

· begin to compile a list of existing literacy curriculum in use within the Native stream to determine which could be proposed for use in Phase 2 of the Adult Literacy Curriculum development process



	Please provide the following information:

a. How successful were you in achieving each deliverable?
The main work of the ALC Project Work Team was slower getting underway than was originally anticipated so not all the deliverables in Phase 1 project proposals have been achieved.  Now that the Guiding Principles, Theoretical Foundations and Components of the ALC framework have been established work should progress more quickly and unfinished deliverables will be rolled into Phase 2.

1. Keep the Aboriginal LSB programs apprised of the focus of the Project Work Team and ensure that they have the opportunity to provide input to their ONLC’s representative specific to the ongoing work of the team.

ONLC has shared information with Native LBS programs on several occasions using direct personal email messaging combined with electronic bulletins and has encouraged practitioners to ask questions throughout the process. An Advisory Group was created made up of experienced practitioners representing the three primary cultural/linguistic groups served in Ontario i.e. Ojibwe, Cree & Mohawk.  They were instrumental in designing and delivering the last update to the field and making themselves available to the field to answer questions or concerns.  ONLC also provided all programs with the document prepared by the ALC Work Team that outlined the initiative, who was working on it and provided more detailed information on the process and accomplishments to date.

2. Develop a list of the core Essential Skills in common across the five key transition paths based on the nine HRSDC Essential Skills.

The Advisory Group mentioned above provided feedback to the main contract worker and worked on this deliverable.  After due consultation they determined that all of the Essential Skills existed across the five key transition pathways.

3. Work with a focus group of Aboriginal LBS practitioners to suggest possible methods to create a format for representing the core Essential Skills according to the five transition paths in a way that is useful for practitioners in Native LBS programs.

The Advisory Group mentioned above was created fairly late in Phase 1 of this project due to the overall project work taking time to get going.  The group has put some thought into this matter but the actual deliverable is being carried forward into Phase 2 where the work will be completed.  

4. Provide the Aboriginal LBS programs with an update on the nine Essential Skills as well as information on the 500-point Essential Skills scale and the five main transition paths they will be working within.

ONLC has shared this information with Native LBS programs providing an overview, background information and updates on the Essential Skills.  Some information was also included on the 500 point scale although that will need to be followed up in the future once the project is further along and ONLC staff has more information to share. 

5. Survey all Aboriginal LBS programs to validate, or where necessary modify, the original list of core Essential Skills developed by the Project Work Team.

As noted above, the main work of the ALC project Work Team on this deliverable will continue into Phase 2.

6. Work with Aboriginal LBS practitioners to determine the best assessment approach and the most culturally appropriate assessment tools to measure skill gains in reading text, document use and numeracy in the new Adult Literacy Curriculum, identifying gains on the 500-point Essential skills scale in a valid and reliable way.

Contract staff has done some research into the best assessment approaches and the most culturally appropriate assessment tools and practices and some interviews have been conducted. See the attached Final Report from the contract worker hired by ONLC for more details.  As noted above, work on this deliverable will be carried forward into Phase 2.

7. Begin to compile a list of existing Essential Skills materials in the Native stream for review in Phase 2 of the Adult Literacy Curriculum development process.

As noted above, the main work of the ALC project Work Team has not moved forward as quickly as anticipated and work on this deliverable is being carried over into Phase 2.

8. Begin to compile a list of existing literacy curriculum in use within the Native stream to determine which could be proposed for use in Phase 2 of the Adult Literacy Curriculum development process.

Contract staff hired by ONLC has done an initial literary search, reviewed notes from previous literacy searches done by ONLC for past projects, conducted Focus Group surveys, searched for specific types of identified resource materials and held some focused interview with key players identified during the research phase.  More detailed information on his methodology and findings can be found in the attached Final Report prepared by Bruce Stonefish.  He has begun to compile materials and resources related to existing Aboriginal literacy curricula and this task will continue in Phase 2.

b. How did you evaluate your success for each?
Since many of the deliverables are still being worked on this element of evaluation is not yet complete.  The work of the Advisory Group was overseen by an outside evaluator, the contract worker attended regular ALC meetings, provided the Work Team with verbal and written reports on a regular basis, and the work that continues to be done by the Project Work Team will be evaluated for success at the provincial level by TCU and the project coordinator.
c. What activities did your organization do in order to achieve the deliverables?

ONLC worked as part of the ALC Project Work Team and fed information back to inform and support the work being done in this project.  

ONLC developed a job description and undertook an open hiring process to find a qualified Aboriginal educator with the skills to take on the research and development work inherent in this project.  This contract employee has attended many of the ALC planning meetings held in Toronto and has freely shared his knowledge, cultural teachings, research findings, suggestions and recommendations with the Project Work Team.  A full outline of his work and findings can be found in the Final Project Report he prepared for the ONLC which is attached to this report.

d. What factors positively and/or negatively affected the success of your project?

One of the main positive factors affecting this project was the selection of Bruce Stonefish as the researcher and primary worker on this supportive ALC project.  The breadth and scope of his educational, traditional and curriculum development experience, combined with his deep understanding of, and sensitivity to, Aboriginal people’s needs have brought an increased level of understanding about the social reality and needs being faced in providing Aboriginal literacy. The concept of Community Reciprocity, which he introduced to the provincial Work Team was well received and helped many non-Aboriginal members of the group gain a better understanding of how adult literacy impacts Aboriginal people, their families and their communities.

On the negative side, more time could have been used to establish the initial guidelines and framework for developing a provincial Adult Literacy Curriculum. In retrospect this project may have been more complex and involved than was originally assumed but now that the base has been established the remainder of the work should move forward more smoothly and quickly. 

e. What has been the impact of your project?  Where there major changes in your organization as a result of this project?

When complete this project will achieve a major change in the way that the province of Ontario approaches Aboriginal literacy. This will have an immense impact on the Native stream and uncounted individuals and communities.

f. What recommendations would you make to another organization seeking to undertake a similar project?
ONLC believes that this initiative of developing a culturally relevant, practical and respectful Adult Literacy Curriculum for Ontario residents began with the best of intentions and, being such a new and innovative concept, it was perhaps inevitable that there would be delays in establishing the parameters for the actual task of developing an ALC.  This huge undertaking is being done within very limited timelines so certain challenges in getting it organized must be accepted as normal and necessary to the long-term success of the task.  A longer timeline would likely have been helpful but ONLC understands that the luxury of having flexible timelines is not always possible.

	Additional information / comments: 

ONLC appreciates the opportunity that has been provided by this project to research, investigate and think about some of the big questions that will most definitely impact the development of a new Adult Literacy Curriculum for Ontario that meets the unique needs of Aboriginal learners.  Our thanks to the Ministry of Training, Colleges and Universities for making this possible and for giving the Aboriginal stream a true voice in this process of discovery and development.
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INTRODUCTION


I was contracted by the Ontario Native Literacy Coalition to conduct preliminary research with the intention of working towards providing input into the current MTCU Ontario Adult Literacy Curriculum development initiative.  This research was based upon an extensive literary review, along with ALC meeting participation, and focus groups discussion.    The following report outlines:

· the methodology used to carry out this research, 

· the finding of the research conducted

· implications that this research has on the ALC project

· as well as next steps and recommendations for the ONLC, acting in capacity as the main informant for the Aboriginal stream with respect to the overall ALC development project
In the Appendices, this report also includes specific documents prepared for the Ontario ALC working committee as a result of my participation with the group.

This report is not meant to be overly intense and has been presented in point form where possible for ease of reading and use as ONLC moves forward in their participation in the ALC project.  I would like to thank the input from my advisory committee, project coordinator – Marnie McIntosh, Director Ellen Paterson and Katherine for their dedication and commitment at the provincial level in lobbying for Aboriginal Adult Literacy.

METHODOLOGY



Research Questions

In approaching this research I used the following research questions as a framework to identify concerns and potential issues that I then raised at the ALC working group table:

· What are the main culturally specific concerns and considerations of the Aboriginal stream with respect to the new Adult Literacy Curriculum development initiative?

· What barriers exist for Aboriginal learners within the 5 transitional pathways? 

· What literacy assessment tools are currently being used and how do they translate for Aboriginal learners?  

· What is needed with respect to practitioner training and capacity building in Aboriginal Adult Literacy programs?

· What approaches to instruction (i.e. holistic development) lead to effective instruction for Aboriginal Learners? 

· What culturally-based resources exist for Aboriginal adult literacy?

· What resources are currently being used by practitioners in Aboriginal adult literacy? 

· How does First Nations language instruction fit into the new curriculum being developed? 

· Does the definition of the Adult Literacy Curriculum (ALC) include or promote identity development of Aboriginal learners?
· What community partnerships and supports will become foundational to the new ALC being developed?
· What other initiatives exist in Indigenous Adult Literacy Curriculum development across the world? (i.e. Australia, New Zealand, United States, Canada, etc.)

· Will the new ALC being developed be able to address the cultural diversity of Aboriginal people in Ontario?

· Will the new ALC being developed be able to address social barriers of Aboriginal people in Ontario?

· The ALC uses the saying ‘to learn, to know, to be’ – what does that mean for Aboriginal learners and their communities?

· How can ONLC meaningfully contribute to the ALC project?

Methods

The following methods were used in this project:

· Initial Literacy Search – This included document review from resources found through intensive internet search including ERIC and those identified by ONLC and other Aboriginal Adult Literacy Organizations in Canada.

· Focus Group Survey – An advisory committee was created for this project that consisted of Aboriginal adult literacy practitioners from across Ontario representing the 3 primary culturally and linguistically diverse First Nations (Cree, Anishnaabe, Mohawk) that Native Stream LBS programs serve.
· Identified Resource Search – Resources and pertinent topics identified through Focus Group Survey or ALC participation were researched in more detail. (i.e. specific culturally relevant resources, key concepts – 500 pt scale, theoretical frameworks, etc.)

· Focused Interviews – Once key authors and advocates in the wider Aboriginal adult literacy field were identified some were targeted for individual interviews. (i.e. Ningwakwe Learning Press, Coordinators of current research projects, etc.)
DATA COLLECTED/FINDINGS



International - Indigenous Literacy Programs

Through a world-wide search, I was only able to identify a very few Indigenous Adult Literacy initiatives currently underway.  New Zealand and Australia were identified as two areas where some work is being done in Indigenous adult literacy.  In reviewing the literature, however, I determined their applicability to Aboriginal adult literacy in Ontario was limited due to their inability to address the much more culturally diverse make up of the Aboriginal populations in Ontario.  Although culture is named as an important component, I did not find an overall theoretical approach or framework that could be easily transferred to address the situation faced by the Aboriginal stream in this ALC project.

However there were some key points that may be applicable from the New Zealand and Australia situations such as the:

· Importance of culturally relevant literacy resources

· Importance of Indigenous community buy-in, supports and collaborations in programming

· Importance of understanding the social and culturally identities of learners
· Necessity for capacity-building in community-based Indigenous adult literacy programming
Research gathered on these areas was also identified by other ALC project members.  In looking at instructional practices used – research related to Indigenous learners and teaching approaches – none were identified through this search.  In looking at assessment tools and Aboriginal learners there were no best practices identified through this search. I did not pursue the research in more intensive manner due to the lack of applicability.

National – Indigenous Literacy Programs

There was an extensive search done of the Aboriginal Adult Literacy programs and organizations in existence in Canada.  The most active organizations existed in the Saskatchewan, British Columbia, and Northwest Territories as well as in Ontario.  

Indigenous Vision – Aboriginal Adult Literacy

All organizations researched shared the same views, concerns and aspirations for Aboriginal adult literacy education.  In reviewing these views, concerns and aspirations, I developed a paper for the ALC project to act as a written record from ONLC.  I have attached a copy of this document in the appendices.

Resources – Culturally Appropriate

An intensive search was also done to identify culturally appropriate curriculum resources available and/or currently in use in Canada.  Many of the resources that were identified come from Ontario and British Columbia.  There is indication that some new resources are being developed in Saskatchewan but have not been widely distributed.  Although many excellent culturally appropriate curriculum resources were identified, the actual instructional time that these resources would represent in programming hours could only support little more than a couple weeks of programming at best.

Repository Input – ONLC

Through participation with the ALC working group – I was asked to provide input from the Aboriginal stream regarding specific topics concerning the work at hand with the ALC working group.  Some of these topics included: theoretical foundations, assessment, curriculum guidelines, as well as general vision of Aboriginal Adult literacy from the standpoint of the Aboriginal stream.  I have included a list of some selected resources provided for the ALC repository in the appendices of this report.

ALC Development - Concerns & Aspirations

ALC Working Group Participation – Commentary

I think that it is important within this report to comment on the group dynamics and working group atmosphere as related to the participation of the Aboriginal stream in the ALC process.  Through my participation with the ALC, I have been given equal opportunity to speak to the concerns and situations Aboriginal Literacy practitioners and programs face with regard to social and cultural barriers.  It seems to be the general consensus of the group, including Ministry personnel that the knowledge being shared is many times ‘new’ to those sitting around the table.  

I have constantly pushed that internal capacity building is needed to bring Aboriginal programs to a standard where they would equally be able to benefit from a new curriculum.  This is being heard by the ministry, but I am unsure that they know how to deal with our situations given the mandate and budgetary priorities and/or barriers handed to them by their ministries.  There is a sympathetic ear – but little in the way of solution to react to the reality of Aboriginal literacy in Ontario.

As far as input the other streams are very receptive to the Aboriginal streams comments and concerns, but difficulty envisioning a framework where holistic development and cultural foundations are central to learning.  The task given to the ALC working group is to create a framework that can cross all streams, which leave little room for stream aspirations   

The streams outside of the Anglophone on the other hand, seem to share a common bond for understanding that unique situations, barriers and aspirations exist amongst them and hence informally support one another.  The task of creating a central framework clearly gives the Anglophone stream the ability to move forward and lead the work of the ALC working group, as there is no need to address cultural diversity.  The struggle has been trying to keep up with the pace of the project, while trying to ensure the Aboriginal stream has some type of input at each step of the process.  

Working with a group at this pace is very difficult given the lack of understanding and reverence the Anglophone stream has for cultural aspirations that streams have for a new ALC. 

Concerns & Aspirations

The following is merely a list of the concerns shared in the document provided to the ALC working group.(full document included in appendices)

· Cultural appropriateness in curriculum 

· Aboriginal Language Inclusion 

· Learner Centered as related to Traditional Beliefs in Personal Gifts and Purpose 

· Transitions and Aboriginal Learners 

· Holistic Development as related to social development 

· Lifelong Learning as related to social development 

· Provincial Curriculum intent and First Nations Community Development 
· Literacy Program Support and Ownership within First Nation Communities 

· Practitioner competency and professional development 

· Cultural Instructional practices 
· Limited culturally based resources 
· Evaluation and Assessment 

· Opportunities of Self Assessment and Social development of Aboriginal Learners 

· Definitions of cultural literacy and oral traditions 
· Education as a healing process for Aboriginal Learners 

IMPLICATIONS


Further Research Needed

One of the comments that I conveyed to the ALC working group was that there has been little funding provided to the Aboriginal stream to conduct research and work on curriculum development.  In reviewing the research projects funded by MTCU the breakdown across the streams in # of projects funded was as follows:

· Anglophone – 24 projects funded

· Francophone – 6 projects funded

· Deaf – 4 projects funded

· Aboriginal – 3 projects funded

This overwhelming disparity in research funding has left the Aboriginal stream in a very ill-prepared status to participate in the ALC process.  Areas such as theoretical approaches, instructional practices, assessment tools, program capacity, competency development, performance indicators, etc are all areas the Aboriginal stream are having to deal with and make decisions about on the fly as the ALC works on them.  However we are going to do our best given this situation and have committed to working with the other streams to collaborate on research efforts to maximize the funding over the next few months.  Ultimately further research is needed even beyond the scope of current mandate of ALC work being done over the next year.
Lack of Resources 

Through my research in this project I have tried to create a snapshot of Aboriginal Adult Literacy programming in Ontario. Although I have not had the opportunity to do any type of quantitative research, it is apparent that First Nations are in considerable need for capacity building.  In addition to research, Aboriginal programs suffer from a lack of resources including practitioner professional development, culturally relevant curriculum resources, program funding and program development are serious areas of considerable need. 

Ultimately this will affect how successful a new ALC will be in the existing Aboriginal Adult literacy programs and organizations.  This raises a serious question of the view MTCU will take on these programs and organizations if the new curriculum does not result in increased student success.  In my view the ALC is being developed in a more standardized framework where accountability can be gauged through common assessment tools.  It will be important that Aboriginal learners and programs are measured with the same brush stroke.  I have voiced this concern in the working group repeatedly and this will continue to be a central lobbying point in the future.
Culturally and Community-based diversity

In working towards capacity building in programming and especially curriculum resources, the Aboriginal stream will have to deal with the culturally and community-based diversity of the Aboriginal population in Ontario.  This includes cultural paradigms, language and social context.  Given the funding for the Aboriginal stream, attempting to identify the needs and aspirations of a culturally diverse Aboriginal population will not be able to be given proper attention.  Once again, ONLC will have to understand that we can only do our best with our current resources.
Community Support 

Due to the lack of funding for ONLC’s participation in this project, we can not properly consult the Aboriginal population in a manner of any type of inclusiveness.  When the new document is released (piloted) I am concerned about the community support that it will receive, given the lack of consultation of the First Nations and other Aboriginal organizations.  I am also concerned about the perception that the Aboriginal population will have of ONLC speaking on their behalf at this ALC table.

My suggestion is that ONLC continue to organize an advisory group of Aboriginal practitioners to gain some sort of credibility with Aboriginal organizations.  By using grassroots workers who are in the field and deal with the daily needs of our Aboriginal learners we should be able to gain some community support, especially if we are to clearly explain to our advisory groups the circumstances that have brought ONLC to this ALC table. 
Assessment

One area of concern that is worth mentioning is that of assessment.  It has been decided that a 500pt scale will make up the central assessment tool for assessing student achievement.  This is still unfolding, as there is on-going work being done by an outside agency on developing the assessment components that will be applied by within the new ALC.  As there is no definite research on assessment tools and the knowledge that practitioners have in assessment tools such as the 500pt scale or other assessment tools, this raises the question of measuring Aboriginal student and Program success.  The worst case scenario is that we create a situation where our programs are seen as insufficient and our programs taken from our Aboriginal organizations – again constant lobbing on disparities in capacity and resources for Aboriginal organizations needs to be front and center when talking about how assessment will unfold with the new ALC.

NEXT STEPS & RECOMMENDATIONS



ALC Working Group – ONLC Participation

At this point in the ALC development process, it will be imperative that the Aboriginal stream stay vigilant in their monitoring and input into every step of the process.  While we are not expecting (and have been told not to expect) major revision to Adult Literacy, it will be important to see where headway can be made within the different sections of the new ALC framework.

It will be key to watch for opportunities where Ideals such as holistic development or language inclusion can be integrated right into the curriculum document.  Capacity building in these areas can come once the new curriculum mandates initiative such as this.  The curriculum framework should be viewed as a policy in essence, where commitment to such ideals as language inclusion can flow out from.
Research Strategy - Creating Lens for Aboriginal Literacy 

As stated previously all four streams have decided to collaborate in research efforts and are meeting in early May to discuss what this collaboration will look like.  As part of this contract I developed a proposal to fund further research for the Aboriginal stream to contribute to this ALC process.  The parameters within the proposal are broad enough to facilitate whatever will best benefit the Aboriginal streams input into the ALC process.  

Research Topics

· First Nations Language & Labour Market

· Curriculum Resource Identification

· Overall Project Consultation – Selected Interviews

· Capacity Building Needs in Aboriginal Programs

· Aboriginal Literacy and Social Barriers

· Transition Barriers and Aboriginal Learners

· Assessment – Practitioner Readiness

· Approaches to Holistic Development
Methods

Interviews:
· Pricilla George – NILA

· Marie Battiste – Saskatchewan

· Four Directions Contact (curriculum developers)
· Marla Pryce – BC Aboriginal Literacy Research Project Coordinator

· ONLC Practitioners
Establish Advisory Committee – Conference Calls (2)/Survey
· ONLC Practitioners

· Cultural Advisor

APPENDIX A


ONLC Interim Report – ALC Research Project

Ontario Native Literacy Coalition

Adult Literacy Curriculum Project

Interim Report
Prepared by
Bruce Stonefish/Consultant

Asunameekw Educational Consulting

February 27th, 2009

Bozhoo, Please accept this as the interim report, as per my contract with ONLC on the Project.  This report will be expanded upon to produce the final report.  In all, I have expended 126 hours conducting research and attending meetings related to this project.  In the effort of trying to create a brief report, (not so extensive to read), this report is divided into five (5) sections: Meetings, Research, Advisory Group, Interview and Next Steps:
MEETINGS:

Over the past two months, I have tried to visualize the scope and process of the overall provincial project and the relationship of my project to the larger working group.  At one point I felt that I was building data base to continue into a curriculum developer role over the next year.    In attending the working group meetings and through discussion with Harold, I have begun to visualize the process in which they are embarking on and how the Aboriginal stream fits into that process.

My overall view of the provincial working group is that committee as a whole is just beginning to understand the social reality and needs we face in providing Aboriginal literacy.  Whether it is our overall definition or the applicability of the transitions for Aboriginal learners, our work will require a strong voice and true networking with the other streams not only to provide awareness of our vision but to ensure that there is latitude in the overall framework to ensure our vision is not lost.

Some key concerns that I have noted from the meetings and will need to be addressed as this project progresses include:

· Cultural appropriateness in curriculum

· Transitions and Aboriginal Learners

· Practitioner competency and professional development

· Evaluation and Assessment

· First Nations Language Inclusion

· Limited culturally based resources

· Ensuring respect and flexibility for cultural diversity

· Provincial Curriculum intent and First Nations Community Development

· Literacy Program Support and Ownership within First Nation Communities

· Holistic Development as related to social development

· Lifelong Learning as related to social development

· Education as a healing process for Aboriginal Learners

· Definitions of cultural literacy and oral traditions

· Cultural Instructional practices

· Opportunities of Self Assessment and Social development of Aboriginal Learners

· To Learn to Know to Be – How do we define this as Aboriginal Learners and Communities

RESEARCH:

Throughout the past two months, I have found it tough to nail down a specific research question.  In reading the proposal and I used the following as a guide for my research:

What initiatives exist within Canada on Indigenous Adult Literacy?

In researching initiatives in Canada, I have only able to identify a few areas of areas working in literacy.  The most notable include:

· British Columbia

· Saskatchewan

· Northwest Territories

· Ontario

In comparison to the work being done in Ontario all areas share the same concerns (social barriers) and promote the same ideals of culturally and community-based curriculum and programming.  However my brief searches for curriculum resources to meet these same issues and ideals.

A list of websites and resource databases will follow will follow this report.  The key finding here is that there is a common vision across Canada for Aboriginal Literacy, but little has been done to develop curriculum competencies, guidelines and assessment tools to meet cultural resources that we have only just begun to develop.  I will say more on the resources later in this report.

What initiatives exist internationally on Indigenous Adult Literacy?

In looking internationally non-Indigenous organizations point to Canada as being the leader in Adult Literacy.  In looking to see what exists in Indigenous Literacy there are two worth mentioning were Australia and New Zealand.

Australia – In reviewing information accessible through internet, show that Australia does have mission to address Indigenous Adult Literacy, but focus mainly on providing a data base for culturally-based literature resources (novels, books, etc.)  I have yet to find and foundational work on curriculum guidelines and lesson plans that are culturally-based in the way we are speaking of in Canada.

A key paper I found that is worth mentioning is paper called ‘Literacy support for Indigenous People;  Current systems and practices in Queensland’.  This paper discusses the results of findings of a study on the status of literacy programming in Australia.  Key findings in this paper include ideals surrounding community ownership of programming and the relationships between teacher and student (learner centered programming).  Both of these are similar to our discussion on community and individualized programming (competency and timeframe). 

I have attempted to make contact with someone involved with this initiative – I will continue to search for someone to interview regarding their Indigenous Adult Literacy Initiative.

New Zealand – As New Zealand does much work in Indigenous education, it not surprising that they have initiatives specific to Indigenous Adult Literacy. I had identified a report called ‘Key Competencies in Tertiary education; Developing a New Zealand Framework’. This document does discuss competencies but in a very general way with little discussions to cultural philosophies of community and social development.

What is worth mentioning in this document is the discourse on the ideals of creating a framework that focused on ‘operating in social groups’, which parallels to our issues of social barriers in Ontario.  Another key component of their philosophy was the ideals of surrounding the importance of the relationship of Literacy programs and the indigenous communities.  Ideals of local resourcing and community support and sense of ownership were discussed as being key to student success.  This again reflects our ideals community relationship with our Aboriginal Adult literacy programs.  

What curriculum guidelines, frameworks and resources exist?

With the vast range of cultural diversity it is difficult to identify curriculum resources from region to region across Canada, which could applicable to programs in Ontario.  In Ontario, itself, there were a couple of curriculum documents that show a lot of promise, but may be limited for use due to practitioner cultural competency and limitations in funding to bring in Elders to deliver the key cultural philosophies that are foundational to these documents.

In looking at the resource ‘Empowering the Spirit II’ there are excellent culturally-based lesson plans that are aligned with LBS levels 1-5.  However this document only provides a very limited amount of instructional hours probably covering only a months’ worth of activities (approximation – I will revisit this for actual program time).  Not a reality of running a multi-year literacy program.

On resource that is worth reading and submitting to the working Committee is the document written by Ken Hill, entitled ‘Culture-Based Curriculum: A Framework’ that was developed by ONLC in 2001.  The document call for a new approach to curriculum development that builds ownership of community based programming based on the needs and cultural diversity of the each individual community.  This type of curriculum development is where my personal support lies, however this would be a lengthy process facilitated by skilled curriculum developers.

As Harold Alden has stated in our meetings with him – the new curriculum document should not be seen as an opportunity create something some scratch.  There are specific components such as the 500pt scale, transition pathways and essential skills that will ultimately for foundations components for the framework.  Our goal would be transmit as much of our philosophy of curriculum development into the process so that there is room within our stream to meet the community vision, social needs and cultural worldview, that I read in mission statements of Aboriginal Literacy Organizations across Canada.

I will follow with a list of supplies that we have found.  I am still reviewing some of them, as well as looking into leads of others that are thought to exist across Canada.  It should also be noted that there has been a research project out of BC that has been taking place for the past year.  Their final report and database is set to be released in the coming weeks.  I have been able to confirm a meeting of the project coordinator to come to meet with the ONLC Board of Directors, where she would present to us their findings and has offered to give us photocopies of what they have.

ADVISORY GROUP:

As a part of this project an advisory group had been established.  To date I have had the opportunity to meet with them once, as well as the opportunity to distribute a survey to them.  I have just recently received the feedback from the advisory committee.  I have attached copies of their responses to my report.  In my questioning I was trying to get a sense of the resources these practitioners are using as well as to give them a chance to input on curriculum concerns, expectations, assessment, and student barriers.

From their responses I have been able to identify and/or confirm that the above mentioned ‘key concerns’ for developing a new Adult Literacy Curriculum.  Resources that are being used as well as the overall programming for the majority (of my small sample) are not culturally –based.  Other highlights include the need to address the social reality Aboriginal learners within their programs, as well as concerns around assessment and meeting the learning timeframes of transient students.

I hope to meet with the group – via phone conference once more prior to the finish of this project to seek input and possible solutions to our reality of having to stake out our position and/or adapt to a common curriculum framework that will be completed 9 months from now.

INTERVIEWS

In attempting to gain as much input as possible, I have targeted key individuals to try and informally interview over the phone.  To date I have contacted:

Maria Morrison – Ningwakwe Learning Press – Empowering the Spirit II

Marla Pryce – Nicola Valley Technical Institute/BC 

I will have commentary on these interviews in my final report.  I also intend to speak to the following people to gain their input and advice in participating in the provincial working group.  These people include:

Priscilla George – NILA – Spokesperson

Four Directions Consulting – Adult Literacy Curriculum Developers

Marie Battiste – Saskatchewan Adult Literacy

I will also be seeking individuals to speak with in Australia, New Zealand and the United States.  Through my Harvard contacts I should be able to identify key persons involved with Indigenous Adult literacy.

NEXT STEPS:

In order to produce a final report I will be expended my time over the next month in the following areas:

Meetings

· Attend Provincial Working Group Meeting – March 11 & 12, 2009

· Attend ONLC Board Meeting – TBD (meeting with Marla Pryce/BC)

Research

· Continue Resource Search

· Continue Search on key concepts (500pt scale, competencies, transition pathways, etc)

· Continue Search on key informants in Aboriginal Literacy

· Submit Vision Letter to Working Group

· Submit Key documents for Working Group Repository

Advisory Group:

· 2nd Phone Conference

· Follow Up Survey

Interviews:

· New Zealand Contacts

· Australia Contacts

· Unites States Contacts

· Pricilla George – NILA

· Marie Battiste – Saskatchewan

· NWT Contact

· Four Directions Contact (curriculum developers)

I hope that this report is adequate, in trying to be brief – I have been brief in some areas and can expand upon them when meeting with the ONLC Board of Directors.  If you have any questions, concerns or suggestions please do not hesitate to contact me.

Anushiik 
Bruce Stonefish

Consultant

Asunameekw Educational Consulting

PROPOSED TEMPLATE FOR FINAL REPORT
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Assessment
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Assessment
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ONLC – Issues, Concerns & Aspirations 

March 5th, 2009 

INTRODUCTION 



To Learn to Know to Be – How do we define this as Aboriginal Learners and Communities 

The philosophy ‘To Learn, To Know, To Be’ has real potential to fit within the aspirations that Aboriginal people have for Aboriginal Adult Literacy. This statement could actually be changed to read ‘To Be, To Learn, To Know, To Be’. The first ‘To Be’ would speak to the acknowledgement that Aboriginal people have the autonomy to first of all start with a foundation of cultural identity. This identity brings with it a legacy of social trauma that is directly tied to the burdensome social conditions that they live under today. However this identity also brings with it an amazing cultural worldview that is environmentally valued and built upon relationships of interdependence of family and community. 

Once this complexity of social and cultural reality is understood, we can move in to the area of ‘To Learn’, by providing curriculum and programming that addresses the needs, barriers and aspirations of our clients and communities. The Aboriginal stream should specially center not only on current definitions of literacy, but also on holistic development. Our practitioners know very well the impact that social conditions have on the success of our Aboriginal clients. To be successful, education needs to be viewed in more light as a healing process for our clients and our communities. 

A new curriculum should have the flexibility and support to integrate culturally appropriate programs, lessons, teaching practices, assessment tools and resourcing. Ultimately we should be promoting esteem in cultural identity so when it comes time ‘To Know’, Aboriginal people will understand and can visualize themselves developing within their literacy programming to transition into taking on responsibilities within their families and communities. The final ‘To Be’ is taking that role. 

In the effort of creating documented input to this Adult Literacy curriculum development process we have attempted to briefly raise our issues, concerns, and aspirations in regards to the creation of a new provincial Adult Literacy Curriculum. 

ISSUES, CONCERNS AND ASPIRATIONS 



Here are some of the issues, concerns and aspirations: 

· Cultural appropriateness in curriculum 

There needs to be a true understanding of what cultural appropriateness in curriculum means. Aboriginal people in Canada come from diverse cultural backgrounds that should not be distorted under any type of pan-Aboriginal definition. Each cultural and linguistic identity (Haudensaunee, Anishnaabe, Lunaape, etc) needs to respected, acknowledged and integrated into the curriculum. In developing a new curriculum across Ontario it will imperative to have flexibility within the guidelines to develop and adapt culturally appropriate lesson plans and programming to be inclusive of the diverse cultural identities of our Aboriginal clients. (To assist in stating the importance of culturally appropriate curriculum, I have provided two of the most recent articles on Indigenous culture and curriculum.) 

· Aboriginal Language Inclusion 

Aboriginal language is foundational to Aboriginal culture making its inclusion essential to any culturally appropriate curriculum. In understanding the construction of Aboriginal vocabulary, one can understand the Aboriginal worldview. Aboriginal languages are verb-based languages where words are created to describe the relationship between the speaker and the object being described. In fact, words are representative of a much wider understanding and significance not merely a label such as is the case in a noun-based language such as English. It is difficult to have culture without language. 

In addition to being foundational to culture, Aboriginal language is central to working within Aboriginal communities. Many First Nations and Aboriginal organizations are including knowledge of Aboriginal language as part of the qualifications for employment in their communities. Aboriginal language instruction will need to be integrated into Aboriginal Adult Literacy Curriculum to assist in providing culturally appropriate programming as well as to assist in meeting employment qualifications in First Nations communities and Aboriginal organizations. (I can provide further documents reflective of the importance of language if needed – also if given the chance it would be useful to conduct a study on employment and Aboriginal language qualifications.) 

· Learner Centered as related to Traditional Beliefs in Personal Gifts and Purpose 

In the current adult literacy education the philosophy of learner centered programming is very similar to traditional forms of Aboriginal educational practices. It is believed in many Aboriginal cultures that individuals are born into the world for a specific purpose and in order to fulfill that purpose we are given personal gifts when we come into creation. These gifts are the natural abilities that each person possesses which allow them to excel in a specific area. In traditional time these gifts were identified in the youth and the educational of that youth was centered on developing their gift to its fullest potential. Today the closest programming to this traditional practice is used for students identified with special needs for whom an Individualized Education Program (IEP) is developed to cater to their needs. This philosophy is also a component of curriculum that is culturally appropriate. (This perspective has been shared with me through oral tradition.) 

· Transitions and Aboriginal Learners 

In looking at the transitions pathways and Aboriginal Learners, Aboriginal Adult Literacy practitioners have identified the barriers that Aboriginal clients face in moving in these pathways. These barriers are rooted in the social realities of Aboriginal peoples in Canada. It should be understood that the lives of Aboriginal people historically have been dictated, constricted, and influenced by Canadian policy. Residential School policies, Indian Acts, Bill C-31 and even the Canadian Constitution have contributed to defining Aboriginal people’s residency, citizenship, and access to social mobility. This discourse has been widely written about by many academics. (I have provided some resources with this paper.) 

· Holistic Development as related to social development 

Across Aboriginal cultures, holistic development was foundational to traditional education practices. It is believed that learning needs to take place in a holistic manner where the mental, physical, emotional, and spiritual needs of the student are attended to and developed in unison. Holistic development traditionally has relied upon a moral fabric of individual and community social development. In consideration of the social reality of that many Aboriginal learners face today, programming that is built on a philosophy of holistic development can only contribute to student engagement and success. This in essence is a key component of culturally appropriate curriculum. (My source for this philosophy of holistic development was shared with me through oral tradition.) 

· Lifelong Learning as related to social development 

Lifelong learning in traditional Aboriginal education philosophy can be exemplified in the Anishnaabe cultural teaching called the ‘four hills of life’. This teaching relates to the different stages in life and what types of knowledge should be attained at certain ages, for example male and female roles and responsibilities. These knowledge bases include teachings too broad to explain in a paper of this length. It should be noted that this chronological educational practice is directly related to individual, family and communal reciprocity and self-sufficiency. This traditional educational framework should also be seen as a component of culturally appropriate curriculum. (Although there are some introductory level books on the ‘four hills of life’, my source for this philosophy was shared in much more complexity through oral tradition.) 

· Provincial Curriculum intent and First Nations Community Development 

Simply stated – Provincial Curriculum is intended to provide an Adult Literacy program that prepares clients to eventually transition into the Canadian workforce. In translating this to the Aboriginal stream, a new curriculum should allow for the flexibility to integrate aspirations of First Nation community development. As First Nations continue to work towards self-government and self-sufficiency, their adult literacy program should support that initiative. This will include re-examining the transition pathways and how they relate to First Nations community development. 

An example of how this can be framed can be seen by comparing foundational teachings of the Anishnaabe clan system. One teaching discusses how the five (5) clans of the Anishnaabe system are broken down to ensure that the following five responsibilities are fulfilled: Leaders, Teachers, Protectors, Providers and Healers. It is believed that in order for a community to be self-sufficient these five responsibilities need to be fulfilled. There needs to be flexibility in the new curriculum to allow for such a framework and philosophy within the Aboriginal stream. (There are many writings on clan systems, the above framework can be seen in Basil Johnston’s book ‘Ojibway Heritage’.) 

  

· Literacy Program Support and Ownership within First Nation Communities 

In order for any program, let alone a literacy program, to be supported and successful in an Aboriginal community the community must assume ownership of the program. Too many times outside agencies develop and bring in pre-prescribed programs with little input from, or relevance to, the community. Offering an opportunity for input from Aboriginal organizations is an important first step. The next step will be the development of a provincial curriculum with enough flexibility but, more importantly, the support to allow for more culturally-appropriate programming within the Aboriginal stream. Aboriginal communities will be looking for real commitment and support of an Aboriginal curriculum that is not only culturally appropriate, but also meets the needs of our Aboriginal clients and communities - without it the initiative will not receive the support it needs to be successful. (These ideals of community support are based upon my experience in working with First Nation Communities) 

· Practitioner Competency and Professional Development 

Through working with the 26 Adult Aboriginal Literacy programs across Ontario,  professional development has been identified as a significant need. New curriculum must be accompanied by the appropriate training for practitioners. In looking forward to creating a more culturally appropriate Aboriginal Adult Literacy program, it will be important to support the current practitioners with the appropriate professional development. The reality is that there is little professional development support for Aboriginal Adult Literacy practitioners, especially in the area of culturally appropriate curriculum. A key element of the success of this new Aboriginal curriculum will be practitioner professional development. 

· Cultural Instructional practices 

In building the above notion of appropriate professional development, it will be necessary to re-examine the way in which curriculum is delivered, especially if it is founded in Aboriginal culture. Traditionally education was the responsibility of the entire community, much of the responsibility being given to Elders. Here again, the ability to integrate a new curriculum will depend on andragogy. Cultural instructional practices (use of Elders, storytelling, experiential learning, etc) will need to be adopted to ensure the success in integrating culturally appropriate curriculum and programming. (Please refer to above mentioned articles on culturally appropriate curriculum - If needed I can provide articles on ‘the importance of Elders’ as well as the ‘cultural practice of storytelling.)
· Limited culturally based resources 

A recent study by the Ontario Native Literacy Coalition determined that there are very few culturally based curriculum resources available. The study included a search of international Indigenous Literacy initiatives. While there are current initiatives in Australia and New Zealand, their ability to be compared to the cultural diversity in Ontario is limited. In searching Canada, British Columbia, Saskatchewan and the Northwest territories seem to be leaders but have little to offer in the way of curriculum resources. The reality is that in Ontario we need to have resources that match the cultural diversity of our province. While we do have a few documents there are nowhere near enough resources to support any long-term program. It is hoped that this Aboriginal curriculum and the work being done in this process will identify supports to fill this gap in culturally based resources. (A report generated by ONLC of the current project will be ready in April 2010.) 

· Evaluation and Assessment 

In looking forward to the discussion and work of the working committee on Evaluation and Assessment, ONLC is currently conducting research in this area.  While practitioners are using or attempting to adopt various evaluation and assessment tools, it will be very important to address the question of cultural appropriateness and other concerns that may be raised in Aboriginal Adult Literacy programs. Some concerns may include client transience, program attendance and/or long-term gaps in attendance, as well as data management. Input and areas of concern in this regard are still being studied. 

· Opportunities of Self Assessment and Social Development of Aboriginal Learners 

If the Aboriginal stream of the new curriculum allows for flexibility in bringing more culturally appropriate programming (language inclusion, holistic development, etc), it would be beneficial to explore opportunities for some type of self-assessment, or individualized assessment to monitor personal growth that comes with holistic educational practices. We realize that this may not be an immediate initiative that can be developed province wide, but opportunities and financial support to pilot such ideas would be very useful in tracking client achievement and development to better assess and plan new initiatives of cultural programming. 

· Definitions of Cultural Literacy and Oral Traditions 

It was made very clear that the current process to develop a new provincial curriculum for adult literacy is not an opportunity to create a curriculum from scratch. However, we feel that there needs to be an understanding and documented support, especially within the Aboriginal stream, to develop and pilot programming that includes lessons, resources, instruction and evaluation to improve and refine the stream. 

As Aboriginal literacy organizations and programs develop capacity and integrate cultural appropriate programming, there may be opportunities to expand the definition of Aboriginal literacy to include more cultural forms of communication (reading and writing). These may include such things as birch bark scrolls, petroglyphs, carvings, paintings, and pictographs to name a few. This would include developing the manipulation tools such as cultural objects, medicine wheels or stones and bones. Aboriginal literacy could also include learning to read the land itself, using environmental entities such as the moon that dictates hunting, fishing, or harvesting, just as one would read a clock or a calendar. These are just a few ideas. 

CONCLUSION 



Education as a healing process for Aboriginal Learners 

For Aboriginal people, their educational experience has historically been a very traumatic one. The Canadian Residential School System combined with racial discrimination with the public school system has deteriorated their belief in the Canadian education system in general.  For four (4) decades education has made few attempts to address the aspirations that Aboriginal people have time and time again expressed in numerous reports. 

Aboriginal people have lived under a legacy of policies of colonization, oppression and assimilation and find themselves having to relearn their identities, culture and languages. As they begin to understand what role the Canadian education system and government played, their learning is often very emotionally charged with feelings of anger and grief. We feel that in order for educational initiatives such as the inclusion of an Aboriginal stream in the provincial Adult Literacy curriculum to be successful, the approach must be culturally appropriate in curriculum, programming, teaching practices and resourcing. This initiative must have a foundation of holistic development in order to properly attend to the needs of our clients. 

Education for Aboriginal people essentially needs to include a healing process for not only the individual, but their families and communities. In order for an Aboriginal component of the new Adult literacy curriculum to be successful it needs to have a partnership with our communities to identify and address the needs and barriers of our clients and our communities.  Aboriginal Adult Literacy programming is just not developing across the world.  For it to do so, we need flexibility in our new curriculum to build capacity and develop within the reaches of our current and future abilities. 
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	Organization
	Title
	Website

	 
	 
	 

	Human Resources and Skills
	Literacy Performance of  Working-age Aboriginal
	http://www.hrsdc.gc.ca/eng/publications

	Development Canada
	People in Canada - July 20008
	 resources/learning policy/sp 850 08 08/page 01.shtml

	 
	 
	 

	American Indian Education
	Curriculum Development for Native American Students
	http://jan.ucc.nau.edu/~jar/Curr.html

	 
	 
	 

	NWREL
	The Indian Reading Series: Stories and Legends
	http://www.nwrel.org/indianed/indianreading/

	 
	of the North West
	

	 
	
	 

	American Indian Education
	Reading, Writing and Finding Sovereignty
	http://jan.ucc.nau.edu/`jar/AIE/IETreading.htm

	 
	 
	

	Journal of American Indian Education
	American Indian Adult Education And Literacy:
	http://jaie.asu.edu/v22/V22S2Ame.html

	 
	The First Nation Survey
	

	Adult Literacy Research in Ontario
	Research Links
	http://research.alphaplus.ca/links.asp

	 
	 
	 

	NCVER
	Adult Literacy Research-What is all this learning for?
	http://www.ncver.edu.au/students/publications/1476.html

	 
	
	 

	Canadian Council On Learning
	Home Page
	http://www.ccl-cca.ca/CCL/Home

	 
	 
	 

	National Adult  Literacy Database
	Canada 's Adult Literacy Information Network
	http://www.nald.ca/resource/resource.htm

	 
	 
	 

	National Indigenous Literacy 
	Home Page
	http://www.nila.ca

	Association
	
	

	 
	 
	 

	Ningwakwe-Pricilla  George
	The Holistic/Rainbow  Approach to Aboriginal Literacy
	http://www.nald.ca/fulltext/ltonword/part2/george/cover.htm

	 
	 
	


Independent Evaluator’s Project Report

Ontario Native Literacy Coalition

Supported Literacy Curriculum Development in the Aboriginal Stream - Phase 1

Independent Project Evaluation

Update
December 2008 to March 31, 2009

Project Summary as per Proposal provided to Independent Project Evaluator:

The Ontario Native Literacy Coalition (ONLC) will use its unique expertise to support and enable the focused research and development necessary to develop a draft adult literacy curriculum for Ontario, based on the HRSDC Essential Skills, which is truly adapted to the needs of the Aboriginal stream.

ONLC, in conjunction with selected Native literacy practitioners, will work with an experienced and qualified curriculum developer and an Essential Skills specialist to provide informed and focused research and development guidance to its Project Work Team member on the needs of Aboriginal learners in Ontario.  

The combined expertise of this team will ensure that information taken to the Project Work Team is practical, properly researched, grounded in Aboriginal pedagogy, accountable within a common Essential Skills assessment framework, and capable of successful integration into the proposed Adult Literacy Curriculum template.  This will be especially relevant in the area of clearly defining and describing critical foundation skills and in developing the appropriate ‘bundle’ of culturally relevant literacy, numeracy and other essential skills that Aboriginal adults need to make successful transitions towards participation in today’s knowledge-based economy.

Involvement of Independent Project Evaluator to Date:

The Independent Project Evaluator was engaged in December 2008 to work with ONLC on this project.  To date, communication has occurred by phone and email with the Project Coordinator, to gather information regarding the project proposal, Advisory Group membership and activities, and ongoing project process/activities.  

An Evaluation Work Plan has been developed in draft format and provided to the Project Coordinator for review by ONLC and the Advisory Group.   The Independent Project Evaluator has attended one Advisory Group meeting via telephone conference, and has offered to the group her availability by phone and email should any questions arise regarding the project evaluation process.

Outcomes to Date:

The Project Coordinator has kept the Independent Project Evaluator up to date through ongoing email and phone conversations in terms of project activities.  In an email dated February 19, 2009, information was provided in regard to timelines and outcomes for the project, as noted below:

As mentioned in our earlier telephone conversation, it now looks as though some, if not all, of the timelines and outcomes from Phase One of the Adult Literacy Curriculum (ALC) may be rolled into Phase Two of the project due to unanticipated delays.
 
Recently ONLC received a draft project proposal from the ministry for Phase Two of the ALC project.  Immediately prior to the list of activities for Phase Two they noted: “The list for Phases 2 and 3 includes the tasks from Phase 1 as many of them are currently in progress.”   
 
Please take this into consideration as we move through the evaluation of the current project.
Best regards.
 
Marnie McIntosh
Administrative Assistant
Ontario Native Literacy Coalition
www.onlc.ca
Next Steps:

As the project moves forward, the Project Coordinator will inform the Independent Project Evaluator of the activities and adjusted timelines.  Once the Evaluation Work Plan has been approved, and the project activities are further underway, the evaluation activities in the Work Plan will be put into motion.  The Independent Project Evaluator will require further direction from the Project Coordinator in terms of how and when Phase 1 will be rolled into Phase 2, so that the Project Evaluator Work Plan can modified to reflect the additional outcomes for Phase 2.

Submitted by:

Susan M. Taylor
TAYLOR & Associates
 
Consulting Services, Training and Development 
for Businesses and Not-for-Profit Associations 
PROVIDING STRATEGIES & SOLUTIONS FOR SUCCESS

20 McIndoos Cemetery Road, Woodville, ON    K0M 2T0
Phone:  (705) 432-3106  Fax:        (705) 432-8498
Email:    taylorandassociates@sympatico.ca
Ontario Native Literacy Coalition
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