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	Was the project completed within the original timeframe, as outlined in the project proposal?
	YES
	
	NO
	X

	If not, please provide evidence that the change to the timeframe was approved (i.e. email from funder).

	Permission was sought from Jeremy Fortier of MTCU to extend the timeframe of the original project to more accurately reflect the date when work actually started.  This request was approved via email.  Original timeline of April 1, 2008 to March 31, 2009 was moved forward by three months.  The amended timeline was July 1, 2008 to June 30, 2009.
Towards the end of the project it became apparent that the printing of the final resource could not be finished by June 30th so an extension to the July 31st was sought from Jeremy Fortier and granted via email.

	Did the focus of the project or any deliverables change from the original proposal?
	YES
	
	NO
	X

	If yes, please outline in the space below the nature of these changes and provide evidence that they were approved?

	


	What were the deliverables of your project?
1)
A Self-Management/Self-Direction training curriculum, with a minimum of ten (10) topic modules, will be created from a combination of adapted and original materials to address the specific needs of Native learners throughout Ontario.  A Practitioner’s Guide will also be developed to support practitioners who choose to use this resource.
2)  A comprehensive evaluation plan will be developed, in conjunction with an outside evaluator, which will include surveys for both practitioners and learners.

3)  The draft Self-Management/Self-Direction training curriculum will be piloted by a variety of Native LBS programs selected to reflect the geographic and cultural diversity in Ontario.

4)  An interim report will be produced outlining deliverables achieved, process and outcomes to date and will be distributed to the project funder.

5)  A final report outlining objectives, evaluation results, process & outcomes will be produced, distributed to the project funder.  It will also be made available to other interested parties via electronic messaging and the ONLC website.  


	Please provide the following information:

a. How successful were you in achieving each deliverable?
All deliverables were fully realized.  
1) Draft versions of the original materials and practitioner/facilitator manual were shared with the field at the ONLC’s fall conference held in November 2008, where initial training was provided and pilot sites were engaged.  

2) A comprehensive evaluation plan was developed by the outside evaluator early in the project and it was used successfully used throughout the project to establish success indicators and measure outcomes.  The outside evaluator provided ONLC with an interim evaluation report in mid October and the final report early in June.

3) Six Aboriginal LBS programs volunteered to pilot the materials and the practitioners from these sites received in-depth training at the ONLC fall conference as well as ongoing support.  The draft materials were piloted between January and April of 2009 with five of the six sites completing the process and providing their feedback.  The pilot sites chosen reflected both the geographic and cultural diversity found in LBS programs within the Native stream in Ontario.

4) A full interim report was produced by ONLC and accepted by the funder.  It outlined deliverables achieved, process and outcomes to date and was distributed to MTCU early in December 2008.
5) This is the final report and it will be posted on the ONLC website where it will be made available to interested parties.

b. How did you evaluate your success for each?
ONLC hired an outside evaluator whose task was to prepare a comprehensive evaluation plan and protocol that could effectively articulate the necessary success indicators and then measure their achievement as the project moved forward. 

This was done and the evaluator’s final report has been attached to this overall project final report.

During the pilot phase of this project participating practitioners were asked to evaluate the draft materials and all practitioners had an opportunity to provide feedback at the provincial conference where the draft materials were introduced during a plenary session with the material’s designer.  Members of the Advisory Group were also surveyed at the end of the project.

c. What activities did your organization do in order to achieve the deliverables?

An Advisory Committee was created for this project and its members were involved from the very beginning of the project to the final evaluation components.  Those involved included the project manager, the outside evaluator, an MTCU Field Consultant, several experienced Aboriginal LBS practitioners and ONLC staff.

The project manager, a Native stream LBS practitioner, worked with learners and peer colleagues to develop the original Student Workbook and Facilitator’s Guide.  A limited number of these draft documents were printed and were introduced to the field, in draft form, at the 2008 provincial training conference.   

The ten chapters/topics covered by these resources included:

· Transitions

· Mind, Body & Spirit

· Self-Confidence / Self-Esteem

· Attitudes & Thoughts

· Self Defeating Behaviours

· Decision Making

· Goal Setting

· Communications

· Feelings & Emotions

· Time Management

The introduction to the Facilitator’s Guide provided practitioners with an overview of the materials and information on how to teach Holistically using the Medicine Wheel to identify the four learning styles.
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East/Spirit - Intuitive (visual) learners          [image: image2.png]


South/Heart - Emotional learners
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West/Mind - mental learners              [image: image4.png]


North/Body - physical (kinetic) learners

Throughout the resource designed for Practitioner use these icons were shown with every learning activity indicating which learning style(s) each addressed.  

Six sites chosen to represent the four directions and take in both on and off-reserve programs piloted the draft materials with their learners and provided feedback to the Advisory Group.  These suggestions were discussed and changes were made to the original draft before the final printing was done.  In the final version the Student Workbook was transferred to a CD included in the printed Facilitator’s Guide, rather than printing a second manual.  This provided a significant reduction is the cost of producing the final resource package.

d. What factors positively and/or negatively affected the success of your project?

The involvement of an effective and interested Advisory Committee continues to be a very positive factor in the successful delivery of ONLC projects.  In this case the committee was formed before work on the project got under way so the members were involved from the initial development of the evaluation plan right through to the preparation of the final report.
One of the most positive aspects of this project is that the original development of this resource was based on direct input by Aboriginal learners working in the program run by the project manager/designer.  They were instrumental in keeping the materials in the Student Workbook real and grounded.  The Facilitator’s Guide began as a document that would provide some limited background and answers to the learner worksheets.  As the project moved forward, however, more background information was added for the practitioner/teacher’s use including a plethora of suggestions for alternative teaching methods and activities that were more engaging and more stimulating for learners. With the final addition of the body, mind, heart and spirit learning-style icons, it became a much more comprehensive teaching resource and one that was definitely more traditional to Aboriginal culture, in both concept and delivery, than what had initially been planned.
Being able to introduce the draft materials to all the programs at the conference was another positive factor.  This provided an opportunity for the project manager/designer to explain how the materials had been developed and how they could be used in the classroom.  It also provided a perfect venue for programs to learn a bit about the project and for those who wanted to take the next step in becoming pilot sites to express their interest.

The use of the Aboriginal approach to learning, and addition of Medicine Wheel icons related to teaching holistically, was another very positive factor in the overall success of this project.  Many practitioners commented that this made them much more aware of how their students learned and made them more aware of how to best meet their learning needs.

e. What has been the impact of your project?  Where there major changes in your organization as a result of this project?
The primary impact of this project was to produce an effective and well-received, culturally relevant, resource to help Aboriginal learners gain the self-management and self-direction skills that are key to every aspect of success in life. 

As noted above, many practitioners commented that this resource had made them more aware of how their students learned and showed them how to best meet their learning needs by providing teaching materials matched to their learning style.  

Evaluation results confirmed that learning outcomes were met throughout this project.  Since these outcomes were related to increasing the knowledge and capacity of Native LBS programs and practitioners, it can be inferred that production of this resource had a positive impact on the Native literacy community.  

f. What recommendations would you make to another organization seeking to undertake a similar project? 
ONLC would recommend that other organizations take the final evaluator’s report from this project into consideration when deciding whether to undertake a similar project.  This was a most rewarding experience for the ONLC, resulting in a rich and relevant resource but it did entail more work than was originally intended and it did require a short extension to cover the period when the final materials were printed. 



	Additional information / comments: 
ONLC would like to publicly thank the Ministry of Training, Colleges and Universities for providing the funding that made production of this valuable practitioner training resource possible.



	For Internal Use Only

	The organization has successfully completed all project deliverables as outlined in the original proposal.
	YES
	
	NO
	

	A copy of the final project products have been received by MTCU.
	YES
	
	NO
	

	The organization has agreed to return any unused funding or funding not used for the purpose specified in the original project proposal.
	YES
	
	NO
	

	Project deliverables have been reviewed by MTCU and have been accepted as fulfilling the stated objectives of the project.
	YES
	
	NO
	

	Additional comments:



	Name of supervising manager:




Date:
Signature:


Project: Aboriginal Self-Management Self Direction Skills:

Going back to the Basics

Evaluator’s Final Report

July 4, 2009

Prepared by Nida Doherty

As External Evaluator for the Aboriginal Self-Management Self-Direction Skills project, initially, with the assistance of the ONLC management, I developed a strategic plan for the production and evaluation of the deliverables (a practitioner’s manual and learner’s workbook). The strategic plan (Appendix 1) was presented to the Advisory Committee and ONLC on August 28, 2008. The focus of this report is mainly on process and outcomes, the completion of objectives and results of surveys and evaluations to date, as outlined in the strategic plan.

An Interim Report was prepared and submitted to the ONLC on October 15. A copy of the Interim Report is submitted as an attachment with this report (Appendix 2). At the time of the submission of the Interim Report the deliveries (the workbook and manual) were in the process of being published and the report focused on the steps that were completed in bringing the project to that point.

On November 22, 2008, at the Annual General Meeting (AGM) of the ONLC, a completed and bound draft of the workbook and manual was handed out to each of the members present. A pre-session evaluation and post session evaluation of the deliverable by the membership was conducted at that time. The results of that evaluation were submitted in the form of a report to the ONLC on December 15 (see Appendix 3).  Mainly, the evaluation was intended to serve two purposes:

1.) It is intended to gauge the initial reaction of practitioners to the usefulness of the Workbook and Manual to their practice. On that topic, it should be noted that the resulting comments were very favourable, for the most part.
2.) It is hoped that the results of these evaluations will help in the revision process of the deliverables. 

Also at the AGM those practitioners of LBS Learning Centres who thought they might like to volunteer to be a pilot site were given a training session in the use of the manual and workbook.

A more thoroughgoing evaluation of the workbook and manual was undertaken through the engagement of a number of selected pilot sites. The pilot sites were selected by the project manager in conjunction with the Advisory Committee and the selection was to be based on practitioner expertise, appropriate learner base, and reflecting the geographic and cultural range of the Native LBS programs in Ontario. 

The following is a list of the final selected pilot sites. 

1) Enjikendaasang Learning Centre, Mississauga First Nation, Blind River 

2) Nokee Kwe Native Learning Centre, London 
3) Iohahi:io Adult Education Centre, Akwesasne Mohawk Territory, Cornwall 

4) Timmins Native Friendship Centre, Timmins





5) M’Chigeeng Adult & Continuing Education Program, M’Chigeeng, Manitoulin Island

6) Nbaakaawin Kwe: Native Women’s Learning Centre, Toronto 

These pilot sites reflect the dynamics of the ONLC membership and the desired diversity. 

The ONLC offered their support of the pilot sites in helping with their evaluation and an honorarium was committed to the sites that completed the project evaluation. The Iohahi:io Adult Education Centre, in Akwesasne Mohawk Territory, in Cornwall was not able to complete the requirements.

The pilot site practitioners were asked to use the materials with their learners, and report any gaps, concerns, and issues that arose during the field-testing. As part of the project proposal the pilot site evaluation was to include a tracking tool to gauge the learners’ progress. At a meeting of the Advisory Committee, which included the ONLC management, the lack of any method for tracking learner progress was noted. It was felt that the assessment tool should be part of the manual and that this needed to be addressed as a follow-up to the revisions and additions made in the final publication of the deliverables.

Through further discussions with the Advisory Committee, it was decided that the approach used for this evaluation by the pilot sites was to be one of reflective response. 

It was also decided that the content of the workbook be divided among the selected pilot sites. Each of the five pilot sites agreed to work through two chapters/modules each and write reflective notes on any gaps and concerns that they noted. This inquiry into the value and use of the SM/SD curriculum was carried out in a subjective form that gave value to the practitioners’ personal practical knowledge.

The pilot sites were given a list of guiding questions for their reflective responses (Appendix 4).  The guiding questions were devised from the expectations for the deliverables as given in the original project proposal. 
Although there was a two-week delay past the March 15th deadline for the pilot sites to respond, all five of them did submit evaluation reports. Appendix 5 provides the results of their input. The practitioners were given a suggested format for their responses, however, only one followed that format. It should be noted that the comments are generally very positive and the suggestions and comments made by the practitioners reflect the wisdom of practitioner knowledge. 

The following recommendations resulted from this process. 

1) The final revision should pay close attention to the wisdom offered by the practitioners’ comments made in the Interim Report, the pre-evaluation, and the pilot site evaluations. 

2) The revision should include the input from other relevant sources and the knowledge of professionals working in the Aboriginal stream.

3)  The revisions address the lack of method for tracking progress of the learners and include a form that demonstrates that learning has taken place. 

The Advisory Committee incorporated these suggestions into the final draft version of the resource, including the addition of a pre- and post-training survey for learners to assess the learning that takes place during the training.  
Conclusion

The general response of the membership both in the initial preview of the manual and workbook and with the more in-depth look from the pilot sites is very favourable and encouraging. Also, the suggestions and comments made by the pilot sites practitioners offered sound and relevant insights.

In my opinion the project has been successfully completed to the original schedule. 

APPENDIX 1

Strategic Plan – Final 

August 28, 2009


For: Self-Management/Self-Direction Advisory Group Meeting

Preliminary Draft

Comprehensive strategic evaluation plan for the Aboriginal Self Management/Self Direction Skills Project of the Native stream. 

This strategic evaluation plan is intended to ensure the following objectives have been realized in completing the Aboriginal Self-Management Self-Direction Skills curriculum project:

Overall Objectives:

1) The completion of a training module designed around ten (10) topics. The module in its entirety is to address the needs of Native learners to realize success in all goal paths including success in the workforce, in the community, in the home, and in further education. 

2) The completion of a set of ready-to-use SM/SD related deliverables for practitioners.

3) The successful implementation a pilot project to a pre-selected number of LBS Native literacy centers that is supported by training the literacy practitioners in the application of the SM/SD skill sets. 

Along with ensuring the realization of the above objectives the evaluation strategy is also intended to ensure:

i) All deliverables are of a high standard

ii) Everyone involved in the administration of the project works in a professional manner; i.e., all correspondence is handled efficiently, all communication is respectful, surveys are to be throughout-going and professionally administrated, all formal printed material is to be professionally formatted, communication amongst administration members is to be collegial and respectful. 

iii)  All remunerations are dispersed in a timely manner. 

In evaluating the standard of administration and success of the project, the following is a list of primary outcomes that need to be realized.

· Enhanced/Improved SM/SD skills for Aboriginal learners

· Effective resources for and appropriate support of the teaching and learning of SM/SD skills are made available to literacy practitioners and learners in the Aboriginal literacy stream

· A successfully administrated project overall, in terms of timeliness, informative surveys and questionnaires, quality deliverables, and general thoughtfulness and care.

The following grid lists the expected outcomes and relevant indicators, and other relevant details that support the primary outcomes. 

Job titles shown in the grid will be:

PM - Project Manager (Pam Linklater)

PE - Project Evaluator (Nida Doherty)

C - Contractor (Katherine Shine)

AG - Advisory Group members

ONLC - staff including Ellen Paterson & Marnie McIntosh

NOTE: As Project Evaluator I will need to receive documented proof that supports the stated success indicators
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	ACTION
	OUTCOMES
	SUCCESS INDICATORS
	METHOD
	        WHO

 DEVELOPES
	         WHO 

ADMINISTERS


	        Who

  Oversees

Completion
	TIMELINE/

DELIVERY DATES

2008-2009

	Field survey, which includes input from learners, practitioners, service providers (EO, Employment Services, Family support services, etc) 
	Improved self-management and self direction skills for Aboriginal learners *
	Data will be received from at least three programs.  Information gathered produces the intended data to inform module selection and SM/SD curriculum content. 
	Formal surveys administered to learners, practitioners, service providers with a series of questions and a checklist of the 10 module topics
	Program Evaluator (PE) in conjunction with the Program Manager (PM)


	PM/PE
	PE/PM
	August 29 to September 15

	Research of SM/SD material 


	Enhanced SM and SD skills for Aboriginal learners 
	Practitioners indicated that 80% of the topics are relevant.
	Checklist is created that lists each of the 10 planned modules 


	C
	PM/PE
	PE
	July 21-Sept 22

	Designing the Curriculum


	Enhanced SM and SD skills
	Designed curriculum is related and ongoing evaluation/vetting by Kenamatewin learners is being reflected in the design process
	A focus group of learners from Kenamatewin provides feedback to the content as it is developed. 
	PM in conjunction with Advisory Group (AG)  and ONLC
	PM
	PE
	September
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	ACTION
	OUTCOMES
	SUCCESS INDICATORS
	METHOD
	        WHO

 DEVELOPES
	         WHO 

ADMINISTERS


	        Who

  Oversees

Completion
	TIMELINE/

DELIVERY DATES

2008-2009

	Interim Report 


	Evidence is provided that the project is being administrated within the expectations of the original project proposal. 
	The Interim Report is received by the ministry and meets their requirements 
	Submission of Interim Report form developed by MTCU on project process and outcomes to date


	ONLC in conjunction with the PM & PE
	ONLC
	PE
	Before End of October

	Curriculum content for each of the Program Domain areas is ready to be bound


	Enhanced SM and SD skills 
	Curriculum content for each topic area are ready for binding by the end of September  
	Check list of specific program objectives and topics
	C
	C in conjunction with ONLC
	PM/PE
	Sept 29

	Practitioners Handbook and Learner Workbooks bound and ready for AGM in November


	Deliverables fulfill the criteria of addressing the lack of such material in the Native Stream
	Sufficient copies of Handbooks are available for distribution at ONLC Conference  
	Materials are couriered to the ONLC office
	C 
	ONLC
	ONLC/PE
	Nov 1

	Evaluating practitioners’ expectations, knowledge level before and after the mandatory 1.5 hr workshop/training.  


	Measurement of growth/change in practitioners related to effective SM/SD training 
	Practitioners indicate that no further supports are needed for them to effectively use the program materials 
	Pre/Post session evaluations re: expectations, knowledge and comfort levels with use of the program, & further supports they felt were needed 
	PE in conjunction with PM/ONLC
	PE in conjunction with ONLC staff
	PM/PE
	November 21
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	ACTION
	OUTCOMES
	SUCCESS INDICATORS
	METHOD
	        WHO

 DEVELOPES
	         WHO 

ADMINISTERS


	        Who

  Oversees

Completion
	

	3-hour workshop at fall 2008 Practitioner Training Conference (1.5 hrs mandatory and 1.5 hrs optional)


	Practitioners receive a new tool to use in the classroom 
	Workshop is completed and all practitioners have the opportunity to learn about the SM/SD resource
	2 sessions will be offered in sequence at the conference - the first mandatory 1.5 hrs to introduce the new tool and a second optional session to build capacity to deliver or pilot the new program
	C
	C
	PE/ONLC staff
	November 21

	Evaluation of 2nd part of the workshop/training


	Practitioners receive more in-depth training on how to use the materials with their learners 
	75% of completed surveys indicate the session was  helpful, relevant, and prepared practitioners to effectively use the resource. 
	Survey of questions with space for comments
	PE
	PM/PE
	PE
	November 21

	Selecting Native LBS sites to pilot SM/SD curriculum.


	Pilot sites reflective of the ONLC membership volunteer to participate 
	At least three sites volunteer to pilot the materials with their learners
	Suggested list of criteria for final selection of sites. 
	PM/ONLC/Advisory Group
	PM/ONLC
	ONLC/PE
	To be confirmed before AGM in November
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	ACTION
	OUTCOMES
	SUCCESS INDICATORS
	METHOD
	        WHO

 DEVELOPES
	         WHO 

ADMINISTERS


	        Who

  Oversees

Completion
	TIMELINE/

DELIVERY DATES

2008-2009

	Implementing the pilot project

Ongoing evaluation


	Successful pilot implementation of the SM/SD materials produces feedback to confirm what works and suggest any necessary improvements to the original project package 


	100% of pilot sites are contacted and 80% offer specific feedback to the evaluator. 
	Evaluator will call the participants in the pilot project at regular intervals to collect their input
	PE


	PE
	PM/Advisory Group


	Dec to end of Jan 2008.



	First Interim Pilot Check


	Pilot sites feel comfortable and supported in their roles and are able to provide meaningful feedback 
	100% of sites are contacted and 80% agree that the process is working well for them and that any gaps or concerns they’ve noted have been noted
	Pilot site practitioners are surveyed about the pilot process and any concerns they may have

 
	PM/PE 
	PM/PE
	ONLC/PE
	Mid February, 2009

	External Evaluation of project


	
	A Final Evaluation Report is prepared that clearly outlines the overall evaluation process and results
	Results from various surveys and practitioner input are collated and analyzed
	PE in conjunction with PM
	PE
	PM/ONLC
	Late March to April, 2009
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	ACTION
	OUTCOMES
	SUCCESS INDICATORS
	METHOD
	        WHO

 DEVELOPES
	         WHO 

ADMINISTERS


	        Who

  Oversees

Completion
	TIMELINE/

DELIVERY DATES

2008-2009

	Final Report on project 
	Final report, including the final evaluation report, will be compiled and submitted to funder and distributed to 

relevant organizations
	Final report is received by the ministry and meets their requirements
	Completion of the MTCU final report template
	PM/ONLC
	ONLC
	PM/ONLC
	By April 30, 2009

	Potential Follow-Up


	To measure the degree of success in improved self-management and self direction skills in Aboriginal learners who have been using the new SM/SD tool
	Survey results from learners and practitioners indicate that SM/SD skills have improved and degree of change is measured and noted


	Survey
	PE will develop surveys within the timelines of the project 
	ONLC
	ONLC
	June 2009 (3 months after project)

Oct 2009 (6 months after project)


APPENDIX 2

Interim Report
Prepared by the Project Evaluator/Nida Doherty

Date: October 13, 2008

Project: The Aboriginal Self-Management/Self-Direction: Going Back to the Basics

Introduction:

Based on the objectives, description, and timeline of the accepted submission for funding of this project a comprehensible strategic evaluation plan was developed. The Advisory Committee for the project accepted the enclosed Strategic Evaluation Plan.

Below are the evaluator’s comments related to the progress of the project and adherence to listed “Actions” given in the strategic plan.

Action:

Field survey, which includes input from practitioners, service providers (EO, Employment Services, Family support services, etc)

Outcomes and Method

Formal surveys were to be administered to learners, practitioners, and service providers with a series of questions related to a checklist of the 10 module topics

Results:

A checklist of the 10 modules was prepared and two survey questionnaires were developed by the Project Evaluator to address the content of each of the modules. These questionnaires were sent to ONLC member practitioners and relevant service providers. 

Success Indicators: 

Formal surveys administered to learners, practitioners, service providers with a series of questions and a checklist of the 10 module topics
Results:

Out of the entire ONLC membership thirteen practitioners returned completed surveys (The significantly high number of responses was noted by the Advisory Committee.) 

Out of the eight service providers sent the questionnaire four were returned completed. 

The results of the surveys were presented to the Advisory Committee. 

At a conference call the results and comments of the survey were discussed and the Contractor, who was present at the meeting, was informed of the results. 

Action:

Research of SM/SD material. 

Results

It was noted in a Conference call with the Advisory Committee, this project was contracted out to a professional curriculum developer so adherence to this section of the project was no longer unnecessary. 

Action:

Designing the Curriculum

Method 

The method for this section of the project would be 

1) A focus group of learners from Kenamatewin provides feedback to the content as it is developed.

2) Reference would be made to the feed back of the survey questions in designing the curriculum.

Success Indicators

Ongoing feedback from focus group.

1) It was stated that curriculum would be designed in an ongoing evaluation/vetting process by Kenamatewin learners. 

Result:

In a conference call the contractor she stated that she would include a description of the in-house vetting process as part of the final report and that in turn would become part of the ONLC report to the funder. 

2) Practitioners are to indicate that 80% of the topics are relevant.

Result:

ONLC staff reviewed the survey results in detail and did a cross-comparison with the draft program outline that was in circulation at that time.  They discounted any references to comments that dealt with either essential skills or workplace specific training and then verified that the remaining comments on content had been included in the draft document with the exception of three main topic areas.  One was financial management which five people commented on, including both practitioners and service providers.  The second was Stress management, which received two comments – both from practitioners.  The third area was that the Medicine Wheel should be included in some form and that one comment came from four individuals.  

The complete survey results were distributed to the Advisory Group members and the collated findings showing that in excess of 80% of comments were already included in the draft curriculum were discussed during a conference call meeting which included ONLC staff, the project evaluator, Aboriginal practitioners, and the curriculum developer.’

Action:  

Curriculum content for each of the Program Domain areas is ready to be bound

 Method

A copy would be presented to the Advisory Committee. 

Result

An electronic version of the manual was presented to Advisory Committee and other project members. 

Success Indicator

Check list of specific program objectives and topic.

Result: 

In referring back to the original checklist of 10 module topics for the workbook, the version to be bound was shown to comply with the results of the survey questionnaires were practitioners indicated that 80% of the topics are relevant. This was so in the final presented manual. 


Conclusion to the evaluation of project progress to date
As project evaluator I am satisfied that all the aspects of the Strategic Evaluation Plan have been met, all Success Indicators had been realized, and that the project has met all deadlines to date. 

Verification of any to the documentation related to the Strategic Evaluation Plan will be provided upon request. 

Appendix 3

Report on practitioner evaluation of Self-Management and Self-Directed Skills: Going back to the Basics – Student Workbook and Facilitator Manual

Presented to ONLC and Project Advisory Committee

       By Nida Doherty

December 29, 2008

Below are the results of an evaluation of the Self-Management/Self-Directed Student Workbook and Facilitator Manual conducted at the ONLC Conference, November 22. 2008. 

This intern evaluation consists of a three-part set of questions completed by practitioners working with adult learners within the Ontario Native Literacy Coalition membership.

The three parts of the evaluation of the deliverables are as follows: 

Part One gives the results of a questionnaire that was handed out to the participants attending the workshop,  “Stream 2” of the Aboriginal Self-Management/Self-Direction Skills: Going back to the Basics presentations at the ONLC Conference This questionnaire was intended to determine the practitioners’ assessment of current Self-Management and Self-Directed learning materials.  

Part Two was a similar set of questions as given in Part One and was intended to determine practitioners’ response to the Manual and Workbook after a preliminary introduction to its content and format. 

Part Three was completed in conjunction with Part Two and was intended to elicit specific comments on the Workbook and Manual.

Twelve sets of questionnaires were handed out at the “Stream 2” workshop/presentation and eleven sets were completed.

This interim evaluation is intended the service two purposes:

1. It is intended to gauge the initial reaction of practitioners to the usefulness of the Workbook and Manual to their practice. On that topic, it should be noted that the resulting comments were very favourable, for the most part.
2. It is hoped that the results of these evaluation will help in the revision process of the deliverables. 

PART ONE

Practitioner Pre-Presentation Evaluation
Question One:
How important are Self-Management and Self-Directed skills to the success of your learners?

Responses:

Zero – Not Important

One – Somewhat Important

Ten - Very Important

Comment: Very few of my reads have these skills.

Question Two:

Assess the support literature you currently have available for teaching Self-Management and Self-Direction

Responses:

Eight  - Significantly Inadequate

Three – Adequate

Zero – More than adequate

Comment:

I’ve never used the life skills program that is available.

Question Three: 

Assess the cultural-sensitivity of the Self-Management and Self-Directed support material you currently have available?

Responses:

Nine – Significantly Inadequate

Two – Adequate

Zero - More than adequate

Question Four:

How comfortable are you in teaching your Learners Self- Management and Self-Directed skills?

Responses:

One - Not comfortable     


Seven - Comfortable with I including somewhat comfortable)

Three - Very comfortable

PART TWO

Practitioner Post-Presentation Questionnaire

Question One:

Do you think this workbook addresses the perceived importance and value of

            Self-Management and Self-Directed skills to the success of Native Learners?

Five - Adequately                 

Six – More than Adequately

One- No Response



Question Two:

Do you think this workbook addresses a perceived lack of support literature for  

      
teaching Self-Management and Self-Direction to Native Learners?

Responses:                            

Four  Adequately

Seven – More than adequately

Question Three:

Do you think this workbook addresses the perceived lack of culturally sensitive material for the Native stream in teaching Self-Management and Self-Directed skills?

Two – Adequately

Nine – More than adequately

One not answered

Question Four:
Do you think this workbook addresses a perceived lack of confidence of practitioners 

      in teaching Self-Management and Self-Directed skills to Native Learners?

Six – Adequately

Four - More than adequately

PART THREE

Practitioner Post-Presentation Evaluation Continued
How do you feel about the general appearance and layout of the workbook?

1.   Good

2. Looks Good

3. Excellent- some small typos/setting glitches—would be great to p? learners with full colour.

4. Like the colour

5. The layout is neat and not too busy, User friendly

6. Excellent

7. It is Excellent and visually exciting and motivating, It will peak almost anyone’s curiosity

8. Quite attractive, a best seller, well laid out

9. It’s layout is beautifully done/

10. – Cover artwork is amazing; layout is visually appearing- white space, balance, colour, (more pics would be good).

11. The appearance is clean, concise and attractive

Did you find the level of diction in the workbook appropriate for your Learners?

1. Haven’t read it yet

2. For some it will be too complicated

3. Yes

4. Most are below this level

5. Learner appropriate

6. Yes

7. Very much so

8. Perfect

9. Yes. Very clear.

10. Yes

11. Yes

Did you find the activities appropriate to your learners?

1. I’ll have to try them and see.

2. Yes

3. Yes

4. Somewhat

5. Like to be able to preview workbook and try some activities

6. They are very specific. They address many important areas.

7. Yes

8. Very much so

9. Yes

10. Fun/energizers/ice-breakers

11. Yes

Is the Workbook suitable to your Learners and your teaching situation?

1. Hope so

2. I tend not to have large groups. Most work is done one-on-one.

3. Yes

4. Somewhat

5. Need to have first hand usage to make an appropriate comment.

6. I agree.

7. For sure.

8. I will definitely use this workbook

9. Yes. Fits very well into MTCU expectations.

10. Oh, yes!

11. Yes

Do you think that the content of the Workbook will positively impact your learners’ daily lives and help them prepare for success in the labour market?

If so, why?

1. I’ll be happy if it prepares them for success in their own lives, whatever they choose. There are so many factors that influence their potential successes; health, family, addictions, age, It this starts a good process… Wonderful!

2. Yes- 1st time we’ve had a tool to use

3. Provides a solid self-esteem

4. For sure. This is what is missing to be able to move ahead and be successful

5. None answer

6. Yes, it is simple and very easy to understand. It speaks to the learner and in their language.

7. After a brief look at it, the fact that the Famous people are so current will be a positive.

8. Aids their knowledge and awareness of life situations

9. Self-reflection fills that niche

10. I think my students’ self-confidence will be improved as well as their ability to communicate –preparing them for a positive experience in the labour market. 

If not, Why not?  

     11. Not up to reading par. Need time to set up groups

-----------------------//------------------------

Appendix 4

Questions and ideas to guide your comments and notes in using the Self-Management/Self-Direction Skills: Going Back to the Basics – Facilitator’s Manual 

Please give some attention to the Introduction of the Manual commenting on the section on teaching holistically and types of learner. Do you find this helpful?  Why, or why not?

The following will apply to all the chapters:

Thinking in terms of helping your learner develop self-management and self-directed skills it is suggested that you write comment on the following:

Background: Facilitator’s Manual 

Did you find this section:

i.) Clearly explained                               

ii.) Helpful


            

iii.) Relevant to your situation



iv.) Culturally sensitive




Learner’s Workbook:

Did you find this section:

i.) Clearly explained

ii.) Easy to follow

iii.) Readily applicable to your educational situation

Did you find the activities in this section:

i.) Applicable to the interests of your learners

ii.) Easy for learners to follow

iii.) Helpful in terms of the needs of your learners

iv.) Relevant to your learners’ life situations

v.) Culturally sensitive

vi.) Organized in a way that makes sense 

Appendix 5

Pilot Site Practitioner Responses

Introduction of Manual 

I felt that the use of the four directions and medicine wheel was a good start as it is universal amongst most native peoples.  Breaking it down in that way allowed a recognition and understanding that this book was created for use by native peoples.

A possible add in would be to incorporate the “creation” story as it also holds value to learners and will further identify this as a aboriginal based document. 

I found the introduction to be quite helpful and culturally sensitive. The suggestions and special considerations adequately touch on Aboriginal learners needs. 

The barriers our students face are dramatically different from that of mainstream students and it is important that this is recognized right from the beginning. 

I also agree that it is important that our elders’ insight and opinion is considered in all areas of First Nation Communities, especially education, in order to show respect and get the youth/learners involved with traditional teachings because the culture/language is so important to our communities. 

The Seven Grandfather teachings are at the root of everything we do and we are always encouraging these teachings in the classroom and in learner’s daily lives. A great suggestion that the manual suggests is to post the teachings on a bulletin board so they can be visual at all times. Something we do at our Learning Centre is to have a monthly theme and work towards maintaining balance through practicing the specific teaching.

I found comments on the types of learners to be very instructive. I think that especially in our environment of self-teaching that this is particularly helpful to learners because they can self-identify as a specific type of learner.

The introduction makes reference to the use of Elders to deliver lessons. This is a wonderful idea, but in our case, we are only at the stage of identifying community Elders to whom we wish to invite to Nokee Kwe. We are not yet at a point that we could ask an Elder to deliver such instruction. So this may be difficult to do at this point. A strong point in the introduction which I think could/should be included in the Student manual are comments related to barriers and racism as a means to explain to students about what happens to them and why in their daily lives. This is especially important for the
self-directed learner.

Chapters 1 – Transitions, and Chapter 2 – Mind, Body & Spirit 

Preliminary Comments

I have had a chance to quickly review the chapters and have assembled some comments that I hope will be helpful to you. Before I give you the comments though, I would just like to take a moment to frame the program at Nokee Kwe, based on my few weeks of
observation. This will put into perspective the source of my comments.

Although the organization's name is the Nokee Kwe - Native Literacy Centre, the goals of the centre appear to be more comprehensive than just literacy. The goals are more to facilitate a person's progress towards their own goal, be it learning to read, or obtaining a
university degree. The majority of program participants in my few weeks at Nokee Kwe for example demonstrated a desire to obtain their GED for the purposes of pursuing either a college diploma or university degree.

With this in mind, one facet of the program is that individuals are also encourage to pursue their goals with minimal assistance by program staff. This does not mean that we do not run workshops, but it does mean that the individual is assisted only at a point that they actually request assistance.

With this in mind, rather than "teach" each module, I gave individuals chapters and afterward ask for their feedback. Their responses to their individual modules as well as their feedback have been collected and assembled in a single file. I will try to look over their actual work before Monday* of next week, but in the meantime, the common
response has been that each student regardless of level enjoyed the first two sections because they would say, "it made me think." I have found however that in spite of this common response, the units can still prove challenging especially for older learners. For
example, a common response was, "do I have the right answer" for something that is personal. In other words, there is no correct answer; the answer is a personal feeling for example. 

Transitions, there appears to be some difficulty for learners who are used to looking for "right" or "wrong" answers. This seems to be especially so for older learners, who might be less flexible. Whether this obstacle can be attributed to how the document is written, or merely the "conditioning" in which the learner has grown up in, I cannot say at this time.

Personally, while I found the topics relevant, I was left scratching my head a bit. On the one hand, the Introduction speaks to literacy and basic skills, but the first chapter jumps to the topic of transition. I think it might be easier for both student and facilitator to understand how or why these modules contribute to improved literacy and numeracy. For example learning with poor self-esteem is in and of itself a challenge. Thus with improved self-esteem, comes improved ability to tackle new challenges. The tools are all in the Program Goals, it is a matter of context, where do they fit in the learning process sort of thing.

Similarly, I would have liked to have seen more development/explanation in the Program Objectives that explains how students will carry out the objectives and what the impact of the student attaining these objectives would be.

One aspect of this document that seems to be present is its clarity for the majority of students to self-teach. I already made the comment that all students that have completed Chapters 1 and 2 enjoyed it because it made them think. However, this also emphasizes the need for additional explanation in the introduction that explains where these
chapters are relevant in their learning process. It is arguable whether this is a major or minor component, but there is a clear bias towards Anishnabek cultural elements. I wonder if it would be too much to consider as a future project different elements
that might communicate similar principles, for example among Haudenosaunee.


Chapter 3 - Self-confidence/Self-Esteem

Background: Facilitator’s Manual 

The facilitator’s manual was organized and flowed with the work assigned.  This made rolling out material and prepping very easy.  The ideas and ways to present are given with step-by-step instruction, yet it does encourage us to deviate if it meant greater success for the learner.  In terms of deviation, with regards to the mini bio portion, I added Jonathan Cheechoo, a local native NHL Star, just to add interest.  The assignment was completed using Internet research.  This was done in class by the students.  I considered a library excursion but due to time restraint, the Internet worked great.  The other assignments proved interesting and enjoyable by the students who participated.
Learner’s Workbook:

The Learner workbook was laid out in an easy to follow format.  It used clear pictures and descriptions that complimented the material.  Amongst my students, they felt it was a good workbook.  Should this curriculum roll out to other places, possibly a nice cover and professional binding will dress up this workbook.
The assignments and activities were right up the students’ alley.  It took a great deal of self-reflection and hard thought for the participants to answer honestly and impact fully.

There were times that students became emotional and hesitated to participate. This is a testament to the weight of the project.   The assignments must be working if it is forcing the learner to engage emotionally.

As for learning level, most participants were between LBS 3-4, which meant they were able to comprehend and understand the material.  I feel even a level 2 learner could use this material.

All in all this was a pleasure to do.  I do hope that the students can also give their opinions via a student questionnaire.  Just a thought.

Chapter 4 - Attitudes and Thoughts
Facilitators Manual

This section was clearly explained, helpful and relevant to the message we were trying to share with our students.  It helped our students to identify their attitudes in a manner, which was non-threatening.  

Student Workbook

Again, this workbook was clearly explained, and easily followed.  It is applicable to all the students who participated in the sessions.  Or one complaint is that group discussions only worked if there were more than three people.    We also found that the challenging negative thoughts exercise was excellent, it provided students with an opportunity to reflect and they responded well to it.

Excellent Idea: the press delete button.

Area’s for improvement:  manual requires page numbers and editing.

Chapter 5: Self Defeating Behaviours

Facilitators Manual:   

The information is clearly explained and helpful for the facilitator.  The area, which caused some concern, was Cause and Effect and trying to link it to the medicine wheel.  We believe cause and effect can be done without using the medicine wheel and linking ideas or concepts to such things is not always necessary.  Some students felt it was overkill, or trying too hard to make it fit.

Student Workbook:

Having students make use of dictionaries and other research materials is beneficial to the students as it helps them to practice some needed skills.  Students enjoyed the chapter as it provided them with plenty of food for thought.

Excellent Idea: Use of colour coding for practitioner use and answers.  
Area’s for improvement:  Again, there is a need for larger groups for the activities portion of this chapter.  As well, expecting students to journal is not always possible.  Time is of the essence with this manual and it is necessary to schedule time without distractions….a very difficult thing for us in our program.

Overall:  Students and facilitator found the program good and a real learning experience.  There is a definite need to review spelling, tense and numeration of pages to ensure it is easy for all to follow along.

Holistic empowering and cultural sensitive

Current information on the Internet

Chapter 6 – Decision Making

The pilot site that evaluated Chapter 3 (Self-Confidence/Self-Esteem) gave the same general comments to both chapters.

Chapter 7 -- Goal Setting 

Facilitator’s Manual:

This section was clear and helpful, but again, there wasn’t enough for us to make an entire lesson. We used the YWCA life skills book to supplement our lesson. It was important to have a concrete tool to provide the learners with, that they could apply to their personal situation. The learners loved the contract activity at the end of the unit. We had the contract printed on small cards that the participants could put in their wallets.

The material in the workbook was culturally sensitive.  Some of the lessons were not applicable to our learners needs because they were not “life skills” activities, but lessons. 

Chapter 8 -- Communication 

Self Management Self Direction-Communications

The introduction of the manual re: learner types was helpful. It was introduced to our group on our first session, and they commented that is was helpful for them, and they wanted to know more. I think that some of the women had never examined their learning like that, and some women needed to be reminded of their learning style.

Facilitator’s Manual:

I found this section to be clear and helpful with providing activities to examine the importance of clear communication, and how communication can be blocked. These activities, I felt, brought a new perspective to some of the group, on the way they or others around them, communicate. I felt the topic was relevant, and the material was culturally sensitive. The chapter, however, was lacking to me because I could not make a complete life skills lesson based on the material provided. The medicine wheel model provided was not relevant to our learners. We used an alternate model because it was important for us to provide a useable tool.

The activities were applicable and interesting to the learners. I think the learners handbook as an activity book was great.

Chapter 9 -- Feelings and Emotions 

Background – no comments

Emotional Health 

After first paragraph: The introduction to this survey (words) may be difficult for some learners to understand. Practitioners may have to paraphrase this for some learners. 

At the Annual General Meeting a pre and post evaluation from was given out to the practitioners present. The report of this evaluation was significant in responses and the overall general positive and affirming comment regarding the workbook and manual for their learners. 

Story of Two Wolves: This story could be followed up on for example an individual activity for learner s to complete that puts emphasis on the teachings. 

Emotional Intelligence – How emotional intelligence develops. 

Emotional Intelligence Traits:  This title could be bold and it may clarify for the learner if a real life example was provided for each of the 13 traits mentioned. 

Communication Emotions Chart: Under first questionnaire: double question, confusing for learners. Working to improve your Emotional Intelligence 

Under Group Activity: Group work is problematic in some cases because of the low number of participants in the group. Possible to provide alternate activity for smaller groups or individual work? 

Under What are Feelings and Emotions: Identify feelings alternative ideas: Modify to meet the needs of the individual learners. 

Connecting Feelings and Behaviours- identify the body cures and triggers.

Case scenarios: Great examples for our learners, indicates very real feelings they have in everyday situations.

Chapter 10 -- Time Management

· I think it is important for learners and practitioners to understand the cultural differences when it comes to ‘Time’. It may be a good idea to include some history on what ‘Indian time” means and where it originated from to avoid any misinterpretations. Mainstream society views Indian time as something negative whereas Native people take pride in this term, it doesn’t mean laziness and ignorance to them. 

· There is a Cree story that depicts this history correctly.

· Although it is very important to emphasis the importance of being accountable and on time for important situations in mainstream culture as well as Native culture. 

Under Time Wasters and Time Savers: Wasters

Important to clarify terms, even when we think the learners must know what something means, as practitioners it is key that we help define works regularly.

Savers: Skits: We may need to provide more details in order to get the learners started on this activity.

Under Managing your time
We may want to provide the learners with more criteria for the poster to get them started. One idea might be to list the ideas that were brainstormed on a whiteboard or flipchart. 

Under Organizing Your Environment 
Doing a simple pie chart with lower level learners might be a suggestion.

Under Time Wasters 

Have you identified any time wasters that would free up some time if you minimized or eliminated them? Define terms for learners, or have them look the word up in the dictionary. Another suggestion would be to have the learner find the word in the glossary found at the end of the book. 

Further on same page Under: List your response______ Maybe provide more space for answers in the student manual in order to maximize potential for responses. 

Further in that section under Daily Schedule: We could provide a more simplified daily schedule if this one is too visually distracting 

Under: Putting Time Savers to work. Re the examples given: These suggestions are very practical and a learner will be able to relate. 

---------END--------
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